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PRESENTATION OF THE PROBLEM 
1. Introduction 
America, since its inception, has been a nation vitally concerned 
with the education of all its children. Equally has this nation been 
concerned that this education shall be free of the dictates of political 
or religious aufhority. In adhering to these basic tenants, education 
of ~ kinds has been possible and available to citizens who d~sire 
education for their children other than that provided by their local 
public schools. 
The purpose of this study was to conduct a survey to find out if 
the Independent Schools of the New England, Middle Atlantic States, and 
the District of Columbia were engaging in programs in the field of 
reeding, and if so, to what extent. 
Specifically, this was a survey of the current read~ programs 
of the independent, private secondary schools of the New England and 
Middle Atlantic States, including the District of Columbia. It was 
conducted with the intent of securing information on the number and 
extent of the remedial and developmental reading programs for the schools 
included within this geographical area. 
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2. statemant ot the Problem 
During the past decade private schools have been attacked and 
def'e:IXied with equal vehemence. That one of' their basic functions is the 
preparation of' students f'or college cannot be denied; neither can the 
importance of' developing ef'f'icient readers be questioned as a function. 
This writer has had f'if'teen years' experience teaching and 
tutoring reading of' boys and girls f'rom private secondary schools. In 
the course of' this remedial and developmental work the wide variation in 
instruction and reading programs became apparent. A thorough investiga-
tion of' the literature and research revealed no recent survey pertaining 
to the reading programs in private secondary schools. 
It is interesting to note that, even when reading programs were 
comparatively new in secondary schools, there was little conformity. 
Dr. Albert J. Harris said in 1940: 
The most important f'act that has come out of' nearly 
every reading survey has been the great amount of' individ-
ual variation in the reading ability of' pupils classified 
in the same grade. 
In many secondary schools the only administrative 
procedure aimed directly at the improvement of' reading 
is the segregation of' the poorest readers into special 
remedial classes, usually scheduled as English classes. 
Such procedure is beneficial to the remedial pupils, but 
neglects the large potentialities f'or improvement which 
the majority of' the pupils possess. There is no good 
reason why the systematic ef'f'ort to develop the reading 
ability of' normal and supe:r:!,or readers should be restricted 
to the elementary school. ll 
j) Harris, Albert J., Hgw to Increase Reas'ing Ability, Longmans Green 
Company, New York, 1940. pp. JJJ-341. 
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A few years earlier Center and Persons made remarks which, like 
those of Dr. Harris, are as pertinent as they were when written in 1937: 
Today the high school student bo¢Y includes the 
retarded reader and the brilliant efficient reader with 
mature skills. Between are the pupils with mentalities 
and reading skills in the average bracket. If .American· 
society could see the possibilities of these cross sections 
housed in high scnools, and support administrations charged 
with the direction of the high schools, in their efforts to 
give democracy a trial, society's investment of millions i./ 
of dollars would give comparable results in terms of progress. 
That the problem of reading was of current and vital interest to 
the heads of private secondary schools was evidenced by the number of 
articles which appeared during the past decade in the Ipdepepdent Schoo1s 
JJ 
Bn11At;n~. This interest was further supported by the fact that the 
theme of the Thirty-Second Annual Conference of the Independent Schools 
Education Board was that of Reading. The heavy attendance at this two-
day conference was indicative of the extent of the concern and interest in 
'reading. 
Therefore, before valid approval or condemnation can be made, it 
is necessary to be cognizant of the number and extent of the reading 
programs currently existing in the private secondary schools. This survey 
was undertaken because no information is available concerning the reading 
programs of the private secondary schools within the area covered by this 
?.} Center, Stella s., and Persons, Gladys L., Teaching Hi,gh School 
StuCI .. n+... to Read, D. Appleton-Century Company, New York, 1937. p. 1)4. 
'4/. Osgood, Esther ( ed.), Independent Schoo1s l&lletj ns, Independent 
Schools Education Board, Milton, Mass. 
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survey. This study will provide a ready reference to answer the many 
calls which come in to the Secondary Reading Clinic at Boston University. 
It will provide the basic data for further studies, particularly 
comparative and evaluative studies of public and private secondary 
schools. 
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3. Rerlew of Research 
In the latest E4uc.tiopal Records &Jlletin Traxler indicates that 
there are three main implications of our,:changing society for reading 
instruction in our American schools. The first of these implications has 
bearing on this study and results from the tremendous and ever-growing 
extension of man's knowledge about himself, the environment of this planet 
and the universe. In order for one to be intelligent and informed about 
the world today, in order for one to be an educated man, there is an 
irreducible minimum of information and understanding which must be acquire: 
This minilllllm is constantly increasing. Reading with quick comprehension 
of essentials and, at the same time, depth of comprehension is a require-
ment. It is small wonder, then, that there is an ever louder demand for 
improved training programs in our schools. 
Later in the same bulletin Traxler further states: 
In the past forty years, a multitude of research 
studies has been published in the field of reading, and 
the sum total forms a solid base for teaching method 
and remedial technique. Bllt comparatively little good 
research has been directed toward the fundamental ques-
tion or how much difference a comprehensive vigorous 
program makes in the educational, vocational, and life 
adjustment of those who participate in such a program. 
It seems appropriate to point out at the beginning of 
this bulletin concerned with recent research that therejf 
is an especially fruitful area for further research •••• 
~ Traxler, Arthur E., and Jungebult, Ann, Research in Reading Durjpg 
-~ Four v. , Summary and Bibliography, July 1, 19.53 - December 31, 
19.57• Educational Records Bulletin No. 7.5. Educational Records Bureau, 
~ew York, 1%G. 
Ill .llWi., P• 2. 
.5 
Elizabeth A. Simpson, as a panel member in a discussion on 
"Evaluating Our Methods of Teaching Reading 11 at the Twenty-first 
Conference stonsored by the Ecilucational Records Bureau and the American 
Council of Education, said: 
It is exciting to be in the reading field today, 
because research and experience have increased greatly 
our understanding of how and what to teach in reading. 
Teachers and administrators, more than ever before are 
concerned about improved ways of teaching students to 
become better readers in elementary and second~s 
schools, as well as colleges and universities.~ 
She later points out the importance of planned reading programs: 
Recognition and understanding of the fact that 
growth or development in reading is a continuous process, 
beginning with oral language and extending from elemen-
tary school into high school and college and even into 
adult life. This better understanding of the reading 
process has resulted in the extension of reading training 
programs upward into the secondary schools, colleges, 
business, and adult education training programs. 
Continuous developmental reading programs have resulted 
in planned, correlated instruction. 
The development of better balanced reading programs, 
including a wide variety of methods and approaches used 
rather than a_~ingle or limited number of approaches, 
is essential.:.u 
Dr. Simpson goes on to point out that further instructional 
emphasis be given to: 
1. Cooperation between teachers and administrators in providing 
continuous, organized reading instruction in all grades to provide 
students with improved general reading skills required to be successful 
in other studies. 
1 Simpson, Elizabeth A., Evaluating Our Methods of Teach1pg Read1ng, 
eport of Twenty-first Educational Conferenee sponsored by the Educational 
~cords Bureau and the American Council on Education. p. 159. 
U Ibid., P• 160. 
6 
2. Planning of the kind of reading programs that help students 
to develop a permanent interest in reading and that extend the quality 
and not just the quantity of what they read. 
J. Training of more good teachers so that we will have more good 
teachers of reading. 
That there is need for further research and investigation on the 
secondary level is discussed in a short excerpt from the October, 1956 
issue of Phi Delta Kappgn: 
Despite the fact that reading is a complex skill 
which cannot be completely taught by the end of the 
elementary school, formal instruction is uaually stopped 
at this point. The picture of poor reading in the sec-
ondary school is clear enough to indicate that there is 
a definite need for such instruction. The commission 
feels that the concepts and skills needed in this area 
are not being given to secondary teachers in their pre-
service education and that very little is being done in 
in-service education. Remedial reading is only part of 
the answer. The skill of reading is a developmental one 
which is not thoroughly developed by the end of the 
elementary school. Developmental reading needs to~e 
continued throughout the secondary school period. 
£.1 
Dr. Robert Karlin used the above cited quotation as a part of his 
remarks as a panelist at the discussion of "Evaluating Our Methods of 
Teaching Reading," and went on to call attention to the fact that while 
the need for teaching reading to secondary schools has long been realized, 
most schools have done little to make provision for meeting this need. 
~ "The South Calls for Research, • Phi Delta KaPPan• 
Volume 28, p. 19. 
(October, 1956), 
fz.J Karlin, Robert, Eva1urling Our MQthods of' Teaching ReaQjw, 
~· .2ll•, P• 161. 
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In discussing the need for several types of reading instruction 
within the reading program, Gray says: 
At least two groups of students enter high school 
and college whose status in reading indicates that special 
types of help and guidance are needed. The first group 
includes those who, for one reason or another, are reading 
less effectively than might reasonably be expected of them. 
Wide provision has been made during recent years for the 
needs of these students through so-called •corrective• or 
"remedial • training provided as a rule for students 
organi&ed into classes. The second group includes those 
who are so seriously retarded that tb9Y require detailed 
diagnosis and individual diagnosis. lQ] 
In the same connection James B. Conant comments in regard to the 
remedial part of a reading program: "The improvement of reading ability 
is, of course, the paramount problem, and work with remedial reading must 
lli 
be provided. 11 
So important does Dr. Conant consider the developmental part of a 
school 1s reading program that he makes it the subject of his sixteenth 
recommendation: "A School should have the equipment for a developmental jjJ 
reading program.• 
In discussing this recommendation Conant says 1 
Developmental reading is not the remedial reading 
program designed for slow readers. Rather, it is a 
voluntary program intended primarily to do three things: 
Thl Gray, William s., "Nature and Scope of a Sound Reading Program, 11 
Section 11. Fgrty-sgyepth Yearbook of the Ngtianal Spgi&ty tor the Study 
of F4ucation. Part 11, University of Chicago Press, Chicago, 1948. P• 66 
~ Conant, James B., The tmwican High School Today, McGraw-Hill 
Company, New York, 1959. P• 56. 
IW Ib.ili.. P• 67. 
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to help students acquire skill in different sorts of 
reading, from close and detailed reading to scanning; 
to increase reading speed; J!t' to improve comprehen-
sion of the material read. 
lJ/ lli!l•• P• 68. 
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~. DeJ1m1tetion of the Prob1em 
This survey included in its scope only those schools which are 
private and secondary in nature, and which are located in the New 
England and Middle Atlantic States, including the District of Columbia. 
The schools included are all those listed by two of the leading private 
j}Jjandjj} 
school directories. 
This survey specifically did not include technical, vocational, 
or remedial schools, nor those for exceptional children. The schools 
included were those listed by the directories as having college prepara-
tion as their primary purpose. 
It was not the intent of this survey to demonstrate the need for 
lf/andl1/ 
reading programs on the secondary level, but rather to indicate what 
reading programs are now in operation in the schools included within 
the scope of this survey. 
jjJJ Bunting, James E., (ed. and publisher), Private Indepen<ient Schools, 
A Directory. Wallingford, Conn., 19.59. 
jj} Sargent, Porter, (ed. and publisher), Priyate Schools, A Hapdbo9k. 
Bostonl 19.59. 
ill Conant, .£11.• cit., PP• 67-68. 
l1/ Gray, Williams., Issues Relatjpg to ReasUng Faced in Curriculum 
Plappjpg, TWenty-fourth Educational Conference. Sponsored by the 
Educational Records Bureau and the American Council on Education, 19.59. 
PP• 162-16). 
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§. Definition of Terms 
A number of terms have been used throughout this study and they 
are listed below with the meaning used in this study. 
1. REMEDIAL is used to indicate students or programs for 
students reading below their grade level. 
2. DEVELOPMENTAL is used to indicate students or programs for 
students not reading up to their intellectual capacity. 
3• READING PROGRAM is a term used throughout this study to 
indicate planned specific curriculum provisions for 
promoting remediation and development in and through 
reading. 
4. PARTICIPATING SCHOOLS is a term used to indicate those 
schools which have responded to the questionnaire. 
5· INDEPENDENT SCHOOLS is used to indicate schools which are 
not supported by public funds and which are privately 
operated and administered. The schools referred to in 
this study are all independent schools and are all 
secondary schools. They are not schools of a vocational, 
technical, specialized, or remedial character. 
11 
6. Method o£ Inyestigation 
In order to obtain the information desired, the questionnaire 
form of inquiry was decided upon as being the most feasible for the 
collection of data from 345 schools in a widely scattered area. John 
W.l 
Best's recent book, Resegrch in E4ucation, was used as a guide for the 
questionnaire and the procedure for administering it. 
w 
Also valuable were 
w 
GlennBlair 1s Diagnostic and Remedial Teaching in High School, Nancy 
Cousin's unpublished thesis, Program' lliHistou in the Private. Secon-
20 
dary Schools of Eastern Massachusetts, and David J. Alpert~s thesis, 
A Survey of the Developmental and ral 
Segopdary Schools ot Massachusetts. 
JJd .ce::~w, JOHn, 
New Jersey, 1959· 
Research in Education. 
Chapter 7. 
Reading Program§ in the 
Prentice Hall, Englewood Cliffs, 
J2/ Blair, Glenn M., Diagnostig apd &mMial 
Schools. Macmillan Company, New York, 1937. 
Teaching in SecondarY 
PP• 143-165. 
Z:Q/ Cousins, Nancy, Program§ of History in the Private Secondary Schools 
of Eastgrn Ma5sapbnsetts, Unpublished Master's Thesis, Boston University, 
1958. 
W Alpert, David J. , A SurveY of the Developmental a.nd Rep!edial 
Program§ in the Secondary Schools of Massachusetts, Unpublished Master 1 s 
Thesis, Boston University, 1951. 
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The plan of procedure included: 
1. A letter to the head of each school, individu~ addressed. 
This letter explained the aims of the questionnaire and the proposed use 
to be made of the data. It also indicated that the expected length of 
time to be consumed filling in the questionnaire would be 15 to 20 
minutes and promised anonymity for participants. Included in the letter 
was the agreement that a summary of the findings, conclusions, and 
w 
recommendations would be sent to all participating schools. 
The letter was multilithed on official Boston University 
stationery, and was hand signed by Dr. Mabel s. Noall, Director of the 
Secondary Reading Clinic, Boston University, and the writer of this 
Study. (See Appendix A.) 
2. A stamped envelope, addressed to Dr. Noall at the Reading 
Clinic was included with the letter and questionnaire. 
3. The private school calendar was consulted, and a date for 
mailing was selected. This date was one which was felt would be 
comparatively free of known private school testing and other definite 
commitments. The entire 345 questionnaires were mailed on a Monday, a 
weak after the return from Christmas vacation. Monday was chosen to 
insure their being in the hands of the schools farthest from Boston by 
Wednesday. This was to prevent the questionnaire from becoming week end 
mail and thus less likely to receive prompt attention. 
ii/ Participating schools included all schools which responded to the 
questionnaire either by returning the completed questionnaire or by 
personal letter. 
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Within ten days forty per cent of the total questionnaires 
circulated had been returned, A cut-off date of March 18th was decided 
upon, and at that time there was a return of 228 questionnaires. This 
was a return of 66.1 per cent of the total J45 questionnaires sent out, 
4, The actual questionnaire (see Appendix B) consisted of twenty-
three questions. In final form the intent and aim of each question did 
not deviate from the one originally constructed, However, the wording 
went through seven revisions and modifications before it was felt that 
each question was concise and clear. It was felt that each question 
should be brief and clearly stated so as to bring in the desired data 
and that there should be no question in the reader 1 s mind as to the 
import of the question. To achieve this end the writer enlisted the aid 
as critics and readers the following: a class of graduate students in a 
reading seminar; six recognized authorities in the field of reading; 
three headmasters; six reading teachers; five teachers not specifically 
connected with the teaching of reading; and four adults who were pro-
~essional people not in the field of teaching, 
5. The questionnaire was multilithed on the side of three sheets 
pf white mimeograph paper of good quality and stapled, 
6. A code was used throughout the study and each questionnaire 
was checked with this code: a red check indicated a boy's school; a 
green check indicated a girl's school; and a black check indicated a 
coeducational school, 
14 
7• The name, address, state, and name of the head of each school 
was recorded on a separate file card, and these cards were coded with the 
code color. As each return came in, the file card for that school was 
marked to indicate a return. The file of cards was kept in alphabetical 
order by states. 
The questionnaire was sent to 345 schools; 228 responded. Any 
discrepamcies ~be found in the total number of schools responding and 
the actual number of question responses is due tc incomplete information 
on the returned questionnaires. In a number of cases it was not possible 
for a school to answer a specific question because their individual 
program did not fall into the categories of the questionnaire. 
The questionnaire probed such areas as 1 the number of years the 
program had been in operation; the size of groups; length of periods; 
number of periods; number of students enrolled; number and training of 
teachers of reading; library facilities; and extent of use of mechanical 
aids. In addition, specific questions sought to discover the nature of 
the testing program, types of intelligence tests used as a criterion for 
selection of students enrolled in the reading classes, types of reading 
tests used, and the materials most widely used• 
Every known precaution was taken to make sure that the question-
naire would be concise and yet secure the wanted data, would require a 
~1n;_,m of time to fill in, and would reach those responsible for the 
reading j)rograms. 
15 
It would appear that the care taken in the planning and initial 
stages of the survey were a major factor in the high percentage of 
returns. Written comments on the returned questionnaires would indicate 
that other major factors were a keen interest in reading and a sincere 
desire on the part of the school administrators to know the extent and 
scope of reading programs in other schools. 
16 
CHAPTER II 
FINDINGS, CONCLUSIONS, .AliD RECOMMENDATIONS 
1. lpelysis 
A survey ot the current reading programs ot the independent, 
private secondary schools ot the New England and Middle Atlantic States 
including the District ot Columbia reveals the following data. This 
data !rom the questionnaire returns are analyzed as follows 1 
1. Total number circulated 
2. Total number returned 
3 • Total number not returned 
4. Returns by section and state 
5· Returns by state according to type ot school: boys 1 school; 
girls 1 school; or coeducational school. 
The questionnaire item discrepancies are due to the tact that 
ame returned questionnaires were not completely tilled out. In general, 




lm!SiillQNNAIIlJjj llJjjTURN~ Qli m1 §:!:AU~ ~JmVEYED 
I 
--
Nmnher ,Per Cent 
-
Circulated 345 1oo.o 
Returned 228 66.1 
Not Returned 117 :n.9 
TABLE ll 
QUES:llONN.AIRE l!liil:l!llli~ 1!I ~iQilQl'l~ ~ li!I ~:UTES 
'Number 'Returns 
~:t~Sll Cirsmlilc!!ii 1Dn!l2i!t f£ Qent 
"' 
·New England States 
Connecticut 4:3 34 79.0 
Maine 14 9 64.2 
Massachusetts 60 41 68~J 
New Hampshire 14 11 78.6 
Rhode Island 9 5 55.0 
Vermont 6 4 66.0 
Total 146 104 71.2 
Middle Atlantic States 
Delaware 6 :3 50.0 
District of Columbia 8 6 75.0 
Maryland 25 16 64.0 
New Jersey :36 2:3 6J.8 
New York 84 53 61.9 
Pennsylvania 40 23 56.0 




~UESIJ;ONNllll,ll ,llii!lRNS liQH fll.TI~fAIJ;I!g ~QliQQ~ QLAS~[.ljijj;l 
AQQORDJ;B" :rQ ~~ ADMI'l'l'ED IQ THE ~QliQOL'l 
Total Total 
States Type of School Number Per Cent 
Boys Girls Coeducational by State by State 
Connecticut 
Number Returned 21 10 3 79.1 
Per Cent Returned 87.5 41.7 12.5 
Maine 
Number Returned 2 0 7 9 64.3 
Per Cent Returned 14.3 0 50.0 
Massachusetts 
Number Returned 21 16 4 41 68.3 
Per Cent Returned 51.1 39.0 9.8 
New Hampshire 
Number Returned 8 1 2 11 78.6 
Per Cent Returned 72.7 9.1 18.1 
Rhode Island 
Number Returned 4 1 0 5 55.0 
Per Cent Returned 80.0 20.0 0 
Vermont 
Number Returned 2 0 2 4 66.6 
Per Cent Returned 33·3 0 33·3 
Delaware 
Number Returned 1 1 1 50.0 
Per Cent Returned 33·3 33·3 33·3 
District of Columbia 
Number Returned 1 4 1 6 75.0 
Per Cent Returned 16.7 16.7 66.6 
Maryland 
Number Returned 6 7 3 16 64.0 
Per Cent Returned 37·5 43.7 18.8 
20 
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TABLE III (Continued) 
Ql!Jii§:!lONlllliJi l!JiiTURN~ FRDH f.ARTICIPJ.lll!l~ ~Ql!QOI.S Qlii~~IFIIiill 
J.CCORDI~ IQ §~ !DMl'l'rED IQ THE ~gHOOl.Q 
";rotal Total 
States Tvog Q.f: ~scDszSll. Number Per Cent 
J3oys Girls Coeducational by State by State 
~ew Jersey 
Number Returned 13 8 2 23 6).9 
Per Cent Returned 56.5 )4.8 8.7 
New York 
Number Returned 22 18 13 53 6).1 
Per Cent Returned 41.5 34 24.5 
Pennsylvania 
Number Returned 10 7 6 23 57·5 
Per Cent Returned 43·5 )0.4 26.1 
'"" 
Total 
Number Returned 111 73 44 228 
Per Cent Returned 72.1 64.0 57.1 66.1 
('. 
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Question 1 • Does your school have a reading program? 
The schools which answered in the positive to this question are 
indicated in the table below. by states and by type of school according 
to sex admitted to the school. 
TABLE IV 
PARTICIPATING SCHOOI.? WBIQH HAVE A BJi!6PTNG PROQRAM 
Total 
States Tvofa g;[ ~gb.QgJ. Number Per Cent 




Number 16 7 2 25 
Per Cent 64.0 28.0 8.0 73·5 
Maine 
Number 0 0 4 4 
Per Cent 0 0 100.0 33·3 
Massachusetts 
Number 18 14 4 
Per Cent 50.0 38.8 11.2 87.8 
New Hampshire 
Number 8 1 1 10 
Per Cent 80.0 10.0 10.0 90.9 
Rhode Island 
Number 4 1 0 5 
Per Cent 8o.o 20.0 0 100.0 
Vermont 
Number 2 0 2 4 
Per Cent so.o 0 50.0 100.0 
Delaware 
Number 2 0 0 2 
Per Cent 100.0 0 0 66.6 
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TABLE IV (Continued) 
~ARI~Q~PAlllw ~Q~Q~ WHIQH ~~ A B~8~~~w fHQwRAM 
Total 
,states 'l'vnl Q;[ ~s;bi52l Number Per Cent 
Boys ,Girls Coeducational Having Having 
Reading Reading 
Program Program 
District of Columbia 
Number 1 4 1 6 
Per Cent 16.7 16.7 66.6 100,0 
Maryland 
Number I 7 .5 0 12 
Per Cent .58.3 41.7 0 7.5.0 
New Jersey 
,..., Number 1.5 6 0 21 
Per Cent 71.4 28.6 0 9).1 
New York 
Number 20 1'4 9 43 
Per Cent 46 • .5 32 • .5 21.0 81.1 
Pennsylvania 
Number 10 4 6 20 
Per Cent .50.0 20,0 30.0 86.9 
Total 
Number 103 .56 29 188 
Per Cent _54,8 29.8 1.5.4 82,8 
It is interesting to note that, in the area covered by this survey, 
reading programs in boys 1 schools is nearly double that of the girls 1 
schools, and that the number for girls' schools is nearly double that of 
coeducational schools, None of the research consulted shed any light 
on this. 
(', 
Questions 1 and 2. 
Following is an analysis of answers to the first two questions: 
"Does your school have a reading program?" and "Do you plan one?" 
Forty schools reported that they had no remedial reading or 
developmental reading programs. This was 17.5 per cent of the two 
hundred and twenty-eight participating schools. TWenty of the headmaster: 
wrote personal letters to explain why their schools did not have a 
reading program, and several of the remaining twenty wrote notes on the 
partially filled questionnaires. Some of the comments are of interest 
because they indicate that reading is not overlooked, but rather is 
being handled in a manner sui table to the needs of a particular situation. 
Specific comments: 
•••• school does not have a reading program of a 
remedial or developmental sort for its secondary school. 
It has an active one for the first eight grades and we 
feel that we do a good job at this level. Any in the 
secondary school needing remedial or developmental work 
must receive it at one of the many reading institutes 
in the •••• city. 
I very much regret that I am unable to answer 
the enclosed questionnaire. Our remedial reading person 
left us last June, and this is our year of transition 
when we must make up our minds what to do for the future. 
We have no reading program, as such, but require 
reading through English and the library. We have a 
vigorous summer reading requirement for all students. 
We give reading tests for entrance, ETS and Iowa, so 
as to exclude boys definitely handicapped. 
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We are not carrying aqy specifically trained 
personnel in the fields of corrective, remedial or 
developmental reading,', and we do test our students 
thoroughly before admission, and if they reveal 
themselves as being weak in reading we try to have 
it corrected in their previous school or through 
summer study before they come to us, because we do 
not consider ourselves equipped to handle serious 
reading cases. However, I think we do a great deal 
with reading here at •••• 
This head went on to express the policy of his school as being 
one in which all teachers were concerned with reading and responsible 
for establishing techbiqnes for efficient reading. 
Comment from another school: ~e consider reading the responsi-
bility of every teacher; all our teachers are trained teachers of 
reading. 1 
We have a well organized, well run reading program 
in our elementary school. However, because we do take a 
sizeable number of students from other schools at the 
seventh grade level, we are becoming aware of a real 
need for a further program. 
We are discontinuing our high school division in 
June 1961. We would certainly organize a reading program 
were we to continue high school education. At the present 
time, the English teachers do their best to help those 
in need of reading. 
Reading is a part of all ;English course in grades 
six through twelve, and all teachers have training in 
reading techniques. We have a summer program which 
fea:bres improvement of reading skills and amelioration 
of reading problems. 
Plans indefinite, but we hope to have a program 
of remedial and developmental reading. 
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We are in the process of developing a modified 
Developmental Reading Program to supplement our own 
instruction. It is proposed to be a part of the 
English curriculum. We propose adding a period a 
week to the alloted English time, now five periods 
a week. 
A final comment which would seem to reflect the thinking of a 
number of the schools reporting no specifically organized reading 
program: "All our English classes aim to improve the student's reading 
and understaming, but we do not have a 'reading program' in the sense 
the term is used here." 
Of the forty schools which reported no reading program, six 
stated that they planned to inaugurate one next year; twenty-nine 
indicated that they had no plans for a reading program next year; and 




Question 3· Is your program remedial, developmental, or a combination 
o:t: remedial and developmental? 
TABLE V 
Number o:r Number o:r Number o:r 
Schools listed Schools Schools Schools 
by States Having a Having a Having a 
Remedial Developmental Remedial & 
Program, fro gram Dev. Progr 
Connecticut 6 15 10 
Maine 2 0 2 
Massachusetts 8 11 21 
New Hampshire 3 5 5 
Rhode Island 2 3 2 
Vermont 1 1 1 
Delaware 0 3 0 
District o:r Columbia 2 2 3 
Maryland 1 4 6 
New Jersey 4 13 6 
New York 10 24 17 
Pennsylvania 5 9 9 
Total* 44 90 82 
*12 schools le:rt this item unmarked. 
.TABLE VI 
Per Cent of 
Number Participating Schools 
Remedial Program 44 19.9 
Developmental Program 90 39.4 
Combination of Remedial and 
Developmental Programs 82 }5.9 
The percentages in Table VI would indicate that in schools 
particpating in this survey developmental and combinations of remedial 
and developmental programs are more prevalent than remedial programs. 
Traxler points out the need for additional research to s~1 
"••• .the relative merits of remedial and developmental reading programs; 
the study of the question of how IIDlCh difference a thorough reading 
program makes in the school and out-of-school adjustment of an 
?J.I 
individual,,,,• 
tl/ Traxler, Arthur E., and Juniebult, Ann, Research in Readj pg Du.r1 pg 
Angther Fgur Yegrs, Summary and Bibliography, July 1, 1953 "* December 31, 
1957. Educational Records Bulletin No. 75. Educational Reiords Bureau, 
New York, 1960, 
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~estion 4, items a, b, and c. Is your program a part of the English 
course, a separate reading course, or combined with some course other 
than English? 
\l'ABLE VII 
QURRIQ!!UIM fW,QEMENI Q[ READl,H&i PROGRAMS ~ ~p.TES 
Number Combined Course 
State of Part of Eng, Course Separate £Curse (other than W.ru:rl.; ~HI' 
Replies Number Per Cent Number Per Cent Number Per Cent 
Conn. 24 6 25.0 18 75.0 0 0 
Maine 4 1 25.0 3 75.0 0 0 
Mass. 37 7 )4.9 2.5 67.6 5 13 • .5 
,.., N. H. 11 2 18.2 9 81.8 0 0 
Rhode Isl. 5 1 20.0 4 80.0 0 0 
Vermont 4 1 25.0 3 75.0 0 0 
Delaware 3 2 46.6 1 :33.4 0 0 
:D. C. 6 1 16.6 5 83.4 0 0 
Maryland 11 1 9.1 10 90.9 0 0 
N. J • 20 2 10.0 18 90.0 0 0 
N. Y. 42 7 16.7 34 80.9 1 24.0 
Penn. 16 5 32·3 10 62.5 1 6.2 
Total 183 )6 19.7 140 76.5 7 ).8 
,.., 
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Question 4, items d, e, and f. Is. your program required, or elective, 
and is it given for credit? 
').'ABLE VIII 
Ql!RRIQlllllM :i!IATU:il Q[ llill2;!;ll!i PROGRAMS ~ :i!IATES 
State No. of Bf!i!Q~i Reau;i;t!Si Reftding Electiye Reading for Credit 
Replies Number Per Cent Number Per Cent Number Per Cent 
Conn. 24 8 33·3 16 66.6 0 0 
Maine 3 0 0 3 100.0 0 0 
Mass. 32 17 53.8 12 37.4 3 9.4 
N. H. 8 2 25.0 5 62.5 1 12.5 
Rhode Isl. 4 1 25.0 3 75.0 0 0 
"" 
Vermont 5 2 40.0 1 20.0 2 40.0 
Delaware 2 2 100.0 0 0 0 0 
D.· c. 6 1 16.4 5 83.3 0 0 
Maryland 14 9 64.3 5 35·7 0 0 
N. J • 16 5 31.3 11 68.7 0 0 
N. Y. 44 19 43.2 25 56.8 0 0 
Penn. 15 4 26.7 10 66.7 1 6.6 
Total 175 70 40.0 97 55.4 7 4 
,...., 
r 
Table VIII reveals that of the one hundred and seventy-five 
replies to this item on the questionnaire, the reading courses were 
required in 40 per cent of the schools, elective in 55.5 per cent~ In 
only 4 per cent was credit given. 
On several questionnaires write-in comments such as the following 
were typical: "Reading required if the English or history teacher 
considered it advisable, or required if tests indicated need; 11 "Summer 
reading school suggested; 11 "Tutoring at nearby reading center advised;" 
and "Individual tutoring outside of school suggested." 
What an adequate reading program should consist of hs been 
discussed by Drs. Witty and Brink. In a report on reading practices on 
the secondary level in 1949, they said: 
In every attempt to offer assistance there should 
be a conscientious effort to diagnose carefully the 
reading level and to offer systematic instruction for 
a long enough time to assure improvement. However, such 
remedial efforts should be regarded as one part only of 
a larger program designed to make i~[f~ruction in reading 
a responsibility of every teacher. ~ 
In one of the most recent and widely read surveys of the American 
hlgh school, Conant recommends: 
A school should have the equipment for a develop-
mental reading program. The program should be on a 
voluntary basis for all pupils in the school. The 
counselors and teachers of English should be asked to 
view this program sympathetically and to urge students 
to take advantage of the !?l?IJOrtunity to increase reading 
speed and comprehension. ~ 
ill Witty, Paul A. and Brink, William G., "Remedial Practices ~n the 
Secondary School, 11 Journal of Educational Psychology, (April, 1949), 
Volume 40, No. 4. pp. 193-205. 
?.:if Conant, ..2ll.: &·, p. 50. 
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An analysis of one hundred eighty-three replies to this question 
showed that in over three-quarters of these schools, 76.5 per cent of 
them, reading was taught as a separate course. Reading was taught as a 
part of the English course in fewer schools, 19.7 per cent, and in only 
).8 per cent of these schools was reading combined with any course other 
than English. 
The questionnaire requested that where reading was combined with 
a course other than English that the course be named, but there was no 
response to this. 
Forty-five or 24.5 per cent of the questionnaires returned did not 
answer this item, or make any explanation for leaving it blank. 
Several respondents qualified their answers to the section of the 
question dealing with reading as a part of the English CQJI6e w 
indicating that all their English teachers were teachers of reading. 
Two schools indicated that all their teachers were teachers of reading 
and that all were trained to teach reading. Others indicated that 
reading was a part of the English course for all students but that a 
few students had remedial work in addition to their regular English 
classes. 
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Question 5· Is your reading program administered by an outside agency? 
Of the participating schools, fifty-four reported that their 
schools had a reading program totally administered by an agency listed 
as being a reading service or center. Only two of those names were 
connected with a college or university. 
This indicates that 14.9 per cent of the schools participating 
in this survey use reading agencies or services for their reading 
programs. 
The schools which listed agencies indicated that all tests, 
materials, and personnel were selected by the agency. None of these 
tests, or materials was listed. No indication was given regarding the 
training of the teachers. 
Twenty-eight of the participating schools (12.2 per cent) 
indicated that their reading program was administered or taught by an 
individual who was not a member of their regular faculty. 
Several schools made the notation that when a person outside 
their faculty was used for teaching reading, it was a part-time position. 
Often the services of an expert were shared with another school. 
This data would laad to the conclusion that in at least a 
quarter (27.10 per cent) of the participating schools the reading 
program was operated by persons or agencies outside their faculty. 
A review of the research and current reading literature did not 
reveal any studies relavent to the advantages or disadvantages of 
reading programs conducted by commercial or other agencies outside of a 
school 1s own faculty. 
)2 
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Question 6. What is the number o! periods per week that each reading 
group meets 7 
The poor responses to this question would tend to indicate that 
there is considerable !lexibility among the number o! periods any class 
meets. The table below lists by states the numerical response to the 
question. However, the written-in comments,also listed, make it clear 
that attention is being paid to individual di!!erences and that time is 
being adjusted to the needs o! the group and the individual. 
TABLE IX 
NUMBER OF PERIODS PER WEEK EACH READING GROUP MEETS 
States Numglt g! f~t~gS§ ., 
One Tvo F<>Ur Five More than ~ 
" 







Massachusetts 9 23 14 6 8 1 
New Hampshire 
-
6 4 3 1 1 
Rhode Island 
-














District o! Col. 
- 3 4 - 2 -Maryland 
-
4 1 5 4 -
New Jersey 
-
2 7 3 7 -
New York 4 9 10 11 10 2 
Pennsylvania 3 9 8 - 5 1 
• . -
Total 20 83 60 35 46 6 
" 
It is interesting to note the order of frequency given in answer 
to the above question: 
2 periods per week listed 83 times 
3 periods per week listed 60 times 
5 periods per week listed 46 times 
4 periods per week listed 35 times 
1 period per week listed 20 times 
More than 5 periods per week listed 6 times 
Typical write-in comments: "Two or 3 or 4 or 5 per week, usually 
of 40 minutes length with report and further recommendation at the end of 
ten weeks; • "Remedial, all year. Developmental, 6 weeks;" "Depends on 
the need of the student; • "Reading Clinic, 4 periods a week, 6 weeks;" 
"Individual appointments vary from one to four a week; • "Two or three, 
P,epends on need of the group; 11 "Two for remedial (part of English), four 
~or developmental." 
Question 7. What is the length of each reading period 1 
The length of the class period ranges from less than 20 to more 
than 60 minutes. However, of the 228 questionnaires returned, only 7 
schools listed reading class periods of less than 40 minutes. Only 4 
reported periods longer than 60 minutes. The average fell between 40 
and 60 minutes. The largest number of checks fell on the 40 minute 
~eriod with a number of write-ins indicating that 45 minutes was a 
common length of period. 
Question 8. For how ma.n;r weeks per year does each group operate? 
,TABLE X 
WEEKS PER YEAR Bifi&piNG GRCXJPS MEET IN DIFlER.ENT STATES 
States 




New Hampshire 3 
Rhode Island 1 
Vermont 1 
Delaware 1 
District o! Columbia 1 
Maryland 4 
New Jersey 9 
New York 13 
Pennsylvania 4 
Total 




































Although 206 respondents answered this item, many indicated by 
their additional comments that their program was !ar !rom rigid, and 
could be and often was changed i! the need became apparent. They 
indicated by these comments that their answers were to be interpreted as 
being the average procedure. Seventy-six reported that their programs 
continued 30 or more weeks, the school year !or many private secondary 
schools. Fifty-tour schools reported that they used agencies administered 
by persons not on their regular faculty (see question 5); all o! these 
schools rBROrted a program o! less than 10 weeks' duration. 
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Ruestion 9. What is the approximate size of the reading group? 
·TABLE n 
CLASS SIZE IN REAPING PRQGR!MS IN DilFERENT mE OF SCHOQI§ 
-
Section-TYPe School Group Size 
One po.pil 2-5 6-10 11-19 20-30 Over 30 
New England 
Boys 1 Schools 11 14 20 8 2 4 
Girls' Schools 5 7 7 7 0 2 
Coed. Schools 5 6 5 3 0 1 
Total 21 27 32 18 2 7 
Middle Atlantic 
Boys 1 Schools 4 18 22 6 5 4 
Girls' Schools 7 9 12 8 1 2 
Coed. Schools 4 4 3 4 1 1 
Total 15 31 37 18 7 7 
Total 36 58 69 36 9 14 
Per Cent 15.8 25.4 30.1 15.8 3·9 5·9 
The responses to this question from 222 schools show a wide 
distribution in class size from 2 up to 20. Only 3·9 per cent had 
classes numbering 20 to 30 and 5·9 per cent had classes of over 30. 
Wour write-in responses indicated that over 30 meant the regular size of 
the English class in which reading instruction was given. It would 
appear that the general tendency is to have groups that number from 2 to 
10 for reading instruction. 
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Question 10. What is the present enrollment of tour school? 
The enrollment of schools participating in this survey ranged :from 
below fifty to none over five ho.ndred/ Seven per cent had an enrollment 
between fifty and ninety-nine; twenty-two per cent between one hundred 
and one hundred ninety-nine; thirty-two per cent between two hundred and 
two hundred ninety-nine; and nineteen per cent between three and five 
hundred. One ho.ndred and eighty schools responded to this item. 
Question 11 • What is the number of pupils enrolled in your reading 
program? 
It had been planned to draw a detailed comparison between the 
number of pupils enrolled in the reading programs of schools of various 
sizes. However, the response to this it- was so indefinite that it was 




~estion 12. For how DJaill: years has your reading program been in 
ilperation? 
TABLE XII 
~ Q[ YEARS llill;J;J;lig PROGRAMS li.AYI:i BEEN ;ul Ql!ERA.:IlOli 
Region-TYPe School Dnra;k~gn Q;[ the l!tQitl& 
One yr. 2-5 vrs. 6-10 us, 11-19 m.OVer 20 vrs. 
New England 
Boys 1 Schools 3 22 12 .5 6 
Girls' Schools 1 9 5 4 4 
Coed. Schools 1 10 2 1 1 
Total 5 41 19 10 11 
Middle Atlantic 
Boys 1 Schools 7 24 8 9 4 
" 
Girls' Schools 2 16 3 .5 4 
Cod. Schools 1 
.5 3 1 3 
Total 10 45 14 15 11 
Total 15 86 33 25 22 
Per Cent 8.3 47 • .5 18.1 13.5 12.1 
,..., 
One hundred and eighty-one participating schools answered this 
question, thus the data is based on a 79.3 per cent response, Nearly 
half, or 47.5 per cent of the schools, indicated that they have had a 
reading program in operation for five or less years; 18.1 per cent, 
between six and ten years; 13.8 per cent, between eleven and nineteen 
years; and 12.1 per cent indicated that their program had been operating 
for more than twenty years. It would appear then that established 
reading programs in the private secondary, independent schools in the 
areas covered by this survey are of comparatively recent origin, In 
1951 Alpert noted, in a survey of the reading programs in public 
secondary schools in Massachusetts 1 11It is apparent that the provision 
of remedial reading assistance on the secondary level is of a relatively 
?:21 
recent origin. 11 
~ Alpert, D. J., 2£• cit. p, 58. 
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Question 13. How many teachers in your program are doing i'ull-time or 
part-time teaching? 
.TABLE XIII 
NUMBER OF FVLL='l'IME AN!) PART-TIHE B'fiADING TEACHERS 
IN PARTICIPATING SCHOOip 
Number of Teachers Type of School One Two Three Four Five Six All Total Pw Cent 
Boys' Schools 
FUll-Time 39 6 J 0 0 0 2 50 47.6 
Part-Time JO 9 7 J 1 2 3 55 52.4 
Girls' Schools 
FUll-Time 20 0 2 0 0 0 2 24 44.5 
Part-'fime 18 6 5 0 0 0 1 30 55·5 
Coed. Schools 
FUll-Time 19 2 0 0 0 0 0 21 52.5 
Part-Time 10 J 1 1 1 1 2 19 47.5 
Total 1)6 26 18 4 2 3 10 199 
This table represents the responses of 170 schools. Some schools 
have both full-time and part-time teachers and this is represented in the 
total of 199 responses. Fift,y-eight schools did not answer this item; 
fifteen of these had programs and teachers but used the aervices of 
reading agencies. Forty-three gave no answer. The responses to this 
item indicate that in general schools covered by this survey have one 
full-time teacher in their program and one part-time teacher. 
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Schools which did not check a response on the questionnaire 
made comments. A few typical ones follow: "A man in the English 
department devotes all his time to reading; 11 "Reading is a part of all 
English courses, and all teachers have training in reading; 11 "Most 
of our faculty believe that reading and study skills should be taught 
by the subject teachers;" "All teachers, especially those in English, 
teach reading;" ~e set aside time each week, especially in history, 
to teaching reading; 11 "Two twelfth grade teachers teach reading one 
period each week throughout the year!" and ~e have a summer reading 
program at our school." 
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estion 14. How many teachers in your program are: teachers of 
glish; teachers with a degree majoring in reading; teachers with 
pecial training in reading; teachers with one, two, or more than five 
ears• experience? 
'!'ABLE XIV 
.POSITION. TRAINING. AND EXPERIENCE OF READING TEACHERS 
h:ainins; Exom:;;b~!IH~ Type of School Degree Specialty 
English in Rdg. in Rdg. 1 yr, 2 yrs. 5 or more 
Boys' Schools 29 13 82 5 43 70 
Birls 1 Schools 13 13 44 3 9 67 
Coed. Schools 9 6 22 4 9 21 
Total 51 36 148 12 61 158 
A third of the participating schools did not reply to this item. 
f this number fifteen schools were those which used the services of 
reading agencies. 
The general trend in schools covered by this survey would seem 
to be that of having teachers who have had special training in reading, 
with five or more years of experience. It would appear that teachers wit 
a degree specializing in reading are not, as yet, prevalent. 
The lack of adequate training of teachers in the field of reading 
has been the subject of serious consideration at a number of conferences 
devoted to the subject of reading. Sheldon made a significant statement 
at the 1958 Educational Conference sponsered by the Educational Records 
Bureau and the American Council on Education. In emphasizing remarks 
by by Dr. Mary Austin, he said: 
The second point I should like to make is one 
that Dr. Austin brought out, and I feel she should 
hammer home again and again the fact that in our 
colleges and liberal arts colleges purporting to 
train teachers - there is no adequate training of 
our undergraduates in the basic skills of teaching 
reading. I am now meeting each two weeks with some 
two hundred teachers who have just graduated from 
legjj1mate teachers colleges and colleges training 
teachers in a hurry the lnu!ry-up program. These 
people have not had a s~ngle course in the teaching 
of reading as such. ?21 
He further tells of a serious study made in New York state which 
revealed that for 75 per cent of the teachers in the reading programs, 
the only supervision is supplied by the manuals in a set of graded basal 
readers. In the junior high part of this study ten per cent of the 
teachers did have training in reading instruction, but 90 per cent said 
they were totally lacking in any courses in reading. 
i'iJ Sheldon, William D. Learning the Basic Ski 1 J s in Present-Day 
Schpols, Report of the TWenty-third Educational Conference Sponsored 
by the Educational Records Bureau and the American Council on Education, 
Washington, D. C., 1958. P• 1)4. 
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Questions 15, 16, and 17. Does your school have a library? If so, 
is a trained librarian in charge? Does your librarian work in the 
library full time, tart time, and/or teach in the reading program? 
TABLE XV 
1.1BRARY ;[A,Q;I;;IJ;ll~ lJi P ARTIQ;I;fAlltiw :lQilQ~:i! 
Schools Schools Schools Schools Schools Schools 
States ReportingReporting Having No Having a Having a Having a 
No Libraries Librari- Trained Full-timl Part-timE 
Libraries an Librarim Librarim Librariar 
Connecticut 0 29 6 22 9 16 
Maine 3 11 7 4 6 4 
Massachusetts 4 35 12 25 14 18 
" 
New Hampshire 0 9 8 1 3 6 
Rhode Island 0 5 4 1 0 4 
Vermont 0 3 2 2 2 1 
Delaware 0 3 0 3 2 1 
District of Columbia 0 7 0 7 6 1 
Mary lam 0 14 5 9 9 4 
New Jersey 0 22 3 19 15 8 
New York 0 56 3 54 38 11 
Pennsylvania 0 18 2 17 16 2 
Total 7 212 52 164 120 76 
Nine schools reported that their librarian assisted in the 
"' 
reading program as a teacher. 
That the library and its librarian are a vital part of the 
reading program of a school cannot be denied. The following per cents, 
based on the figures from Table XV indicated that the independent schools 
participating in this survey consider a school library basic. 
92.9 per cent have a library 
71.9 per cent have trained librarians 
51.6 per cent have full-time librarians 
22.6 per cent do not have trained librarians 
3.1 per cent have no librarjr· 
How important the library is to the development of superior 
readers is stated in a part of the introduction of the preliminary draft 
of the revision of school library standards, the topic for discussion at 
the annual meeting of the Standards Committee of the American Association 
of School Libraries. 
The purpose of this book is to provide a guide 
to the philosophy, principles, and standards of good 
school library programs. Whatever form the current 
soul-searching regarding the education of youth may take, 
it sooner or later has to reckon with the adquacy of the 
library resources in the schools. Any of the recommen-
dations for the imporvement of the schools now receiving 
so much stress and attention can only be fully achieved 
when the school has a full complement of library resources 
and services; this fact holds true for the multi-track 
curriculum, the expanded and intensified science program, 
the toughening of the intellectual content in all courses, 
the development of the discipline of critical thinking, 
the provision of a challenging education for superior 
students, and similar proposals and practices. In that 
area most belabored of all - the teaching of reading -
the belief is widespread that a good library in a school 
may make the difference between a good or superior reader 
and a retarded on~~ 1and between an interested reader and an indifferent one. ~ 
~ American Association~ School Librarians, Reyised StiPdgrds, 
Introduction. Preliffingry Draft, Standards Committee, October 18, 
1959, Hotel Roosevelt, New York. 
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Question 18. Does your school give a standardized reading test to 
every pupil each year? 
TABLE XVI 
ANNUAL TESTING PRAQTICFS IN PARTICIPATING SQHOQL5 
Section-TYPe School School-wide Standardized Reading Test Yes No 
New England 
Boys 1 Schools 44 9 
Girls' Schools 27 2 
Coeducational Schools 12 8 
Total 83 19 
Middle Atlantic 
Boys' Schools 45 6 
Girls' Schools 25 12 
Coeducational Schools 18 5 
2:otal 92 23 
Total 175 42 
Per Cent 79.5 20.5 
' 
It is interesting to note that out of 228 participating schools 
217 answered this item, It is also interesting to note the close 
relationship between the number of schools having reading programs and 
the number of schools giving annual standardized reading tests. 
48 boys 1 schools have reading programs 
44 give annual standardized reading tests 
23 girls' schools have reading programS 
27 girls 1schools give annual standardized reading tests 
13 coeducational schools have a reading program 
12 coeducational schools give annual standardized reading 
tests 
In the Middle Atlantic States: 
55 boys' schools have a reading program 
49 boys 1 schools give annual standardized reading tests 
33 girls 1 schools have a reading program 
25 give annual standardized reading tests 
16 coeducational schools have a reading program 
18 coeducational schools give annual standardized reading 
tests 
· Of .the participating schools 79.5 per cent do have an annual 
reading testing for all students. 
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Question 19. Check criteria which you use to select pupils for 
enrollment in reading classes. 
TABLE XVII 
GENERAL CRIIERIA FOR REAPING CLASS ENR01LMENT 
Name of Test or Other 
Criteria Checked 
Standardized Reading Tests 
Standardized Spelling Tests 
Group Intelligence Tests 
Individual Intelligence Tests 
Teacher Recommendations 
Amount of Retardation 
Pupil Request 
Parent Request 











The criterion which was used by the most schools was the 
standardized reading test; this was followed by two judgment items, 
teacher recommendations and parent request. 
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Question 20. Check any items you use as a criterion for selecting 
pupils for enrollment in reading classes. 
TABLE MII 
INW.I.JGENCE IESTS USEP AS CRIIER.IA FOR REAPING CLASS ENROW!ENT 
Name of Test 
Group Tests: 
California Test of Mental Ability 
*Henmon-Nelson Test of Mental ibility 
*Kuhlman-A.nderson Intelligence Test 
*Lorge-Thorndike Intelligence Test 
otis Quick-Scoring Mental Ability Test 
*Pintner General Ability Test (Verbal) 
*Science Research Mental Ability Test 
*Terman-McNemar Test of Mental Ability 
Ind,yjdual Tests1 
Stanford-Binet Intelligence Scales 
Wechsler Intelligence Scales 
Achievement am other tests: 
*American Council Psychological Test 
*Cooperative School and College Ability Test 
*Junior SAT 
*Senior SAT 



















* Starred items are written-in ones listed by the respondents. 
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Question 20. Reading tests listed on the returned questionnaire as 
those used as criterion for selecting pupils for reading classes. 
TABLE IX 
REApiNG TEST§ USER AS CRITERIA FQR ENRQLIMEl!T IN READING CLASSES 
Name of Test 
California Reading Test 
Cooperative English Test (ieading Section) 
Diagnostic Reading Test ' 
~Durrell Analysis of Reading Difficulty 
~E.T.s. Vocabulary Test 
~Gates Oral Reading Test 
Gates Reading Survey 
~Gilmore Oral Reading Test 
~Informal Inventory (Teacher 1s) 
Iowa Silent Reading Test 
!!<Metropolitan Achievement Test (Reading Section) 
Nelson-Denny Reading Test 
~Reading for Understanding, Placement Test 
S.R.A. Reading Record Test 
~~<stanford Achievement Test (Reading Section) 


















*All starred items were written-in answers to the part of the above 
question requesting the name of any reading test not on the question-
naire, but used by the respondent. It will be noted that the write-in 
items were not among those most frequently listed. 
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Question 21. Check any of these materials which you use in your 
reading program. 
,TABLE XX 
TYP~ Ql H.a,TERI.AlS REPQll,l'ED ~ l'llrr.I'!W; !llillii!l ~ READJ;tKj ;fll,QW;RAMS 
Number of Per Cent of 
Type of Material Times Participating 
Reported Schools 
Vocabulary Workbooks 123 53·9 
Phonics Workbooks 57 25.0 
Spelling Workbooks 62 27.2 
Teacher Prepared or Mimeographed Material 111 48.7 
" 
s.R.A. Reading Laboratory 80 35.1 
S.R.A. Reading for Understanding Laboratory 29 12.7 
Paperback focket-sized Books 80 35.1 
Library Books 115 50.4 
Record Player 17 7-5 
Tape Recorder 29 12.7 
Tachistoscope 72 31.6 
Filmstrips 29 12.7 
Reading Accelerators 106 46.5 
,..., 
Boston UniveraitY. 
Sohool of Educa t.illii. 
Libr!U'l ~ 
Question 22. List any other material which you use to assist you in 
your reading program; specify by name. 
It will be noted that the list is comprehensive and varied. It 
is interesting to observe that the publication of the materials included 
the range from 1926 to 1959. It would appear that some of the earliest 
material in the field of reading has stood the test of time. 
Please see Appendix D for a fUll bibliography of the written 
materials. 
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Question 23. What percentage of the work of your program is concerned 
with the use of machines? 
TABLE XXI 
!1ECH4NICAL DMCES USED IN BljiApiNG COUR§ES 
Section-TYPe School ~m= Q~~ ;El:~JiU~li"X o;C I.!~!i 
More 
None 10 20 30 50 than 50 
New England 
Boys 1 Schools 14 15 7 4 5 2 
Girls' Schools 10 6 3 1 2 0 
Coeducational Schools 4 6 1 2 1 0 
Total 28 25 11 7 7 2 
Middle Atlantic 
Boys' Schools 7 16 8 10 8 0 
Girls' Schools 13 7 1 3 2 0 
Coeducational Schools 9 3 0 0 3 0 
Total 29 26 9 13 13 0 
Total 57 51 20 20 20 
Per Cent 33.1 29.6 
One hundred seventy-two responded to this item on the questionnair , 
making a 75.8 per cent return. Over fifty per cent of the schools 
reporting indicated that in their program mechanical devices were used 
for not more than ten per cent of the class time. Only 3·3 per cent 
used more machines for more than fifty per cent of the time. 
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The use of mechanical devices to aid speed and comprehension of 
reading is a subject about which there has been considerable controversy. 
w 
In the research up to 1943 Traxler concludes that reading specialists 
were, in general, rather critical of their use as means of improving 
reading. The trend of the research up to that date gave little support 
to the use of mechanical aids. 
The review of research to date shows that new instruments for 
pacing reading are on the market, but that the studies based on these 
devices make the drawing of any conclusions, favorable or unfavorable, 
difficult. 
Traxler says 1 
These studies nearly always show some substantial 
gain for the total effort, and thus they lend encourage-
ment to the efforts to improve reading ability at all 
levels, but they do not indicate how much, if any, of 
the improvement is due to mechanical aids or whether a 
better job can be done with these devices than can b~ 
accomplished with conventional classroom procedures, 
He also says : 
The g~~~ral conclusion to be drawn from these 
four studie&JJJis neither favorable nor unfavorable to 
mechanical aids, As was true of a good deal of earlier 
research, these studies do not indicate that any greater 
improvement in either speed or comprehension can be 
obtained through the use of mechanical de.iJes than can 
be secured with more informal procedures, 




2 • SUllllllary 
Purpose ar~ Scope of the Study 
The purpose of this study was to deterrrdne the number, scope, 
and nature of the current reading programs being conducted in the private 
secondary schools of the New England and Middle Atlantic States including 
the District of Columbia. This ir<formation was gathered by means of a 
detailed questionnaire sent to the heads of three hundred and forty-five 
schools within the geographical scope of this survey. 
A total of three hundred and forty-five introductory, personnally 
addressed letters were sent with the questionnaires, and two hundred and 
twenty-eight were returned, The returns amounted to 66.1 per cent: 
71.2 from New England and 62.3 per cent from the Middle Atlantic section. 
The return from the boys' schools was 72.1 per cent; from the girls' 
schools 64.0 per cent; and 57.1 per cent from the coeducational schools. 
Conclusions 
The following conclusions may be drawn: 
1. Provision in the curriculum for reading instruction is 
general. This was indicated by 82.2 per cent of the participating 
schools. It would appear that reading programs are more prevalent in 
boys' schools than girls' or coeducational schools. Fifty-four per cent 
of the responding boys' schools indicated organized reading programs, 
29.8 of the girls' schools, and 15.4 of the coeducational schools. 
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Letters and write-ins indicate that of the forty schools having 
no organized program, reading is not overlooked, but that it is taken 
care of in one of the following ways: strong English program; strong 
~lementary reading program; summer reading school; very selective 
~ssions policy; or referrals to a reading clinic or agency, 
2, Developmental and combinations of remedial and developmental 
reading are more prevalent than remedial programs. Ninety per cent of 
fhe participating schools report developmental reading programs; 82 per 
ent a combination; and 44 per cent report remedial programs. 
), Of the schools having reading programs, reading as a separate 
ourse is reported by 76,5 per cent of these schools; 19.7 report it as 
part of an English course, Forty schools reported no organized reading 
rogram, The returns of this survey would indicate that schools of the 
ype covered by this survey generally make provision for reading as a 
eparate course, 
4, It would appear that reading as an elective is slightly more 
revalent than required reading courses. Fifty-five and four tenths per 
ent of the schools report reading as an electivecourse, forty per cent 
ndicate that it is required, 
5· Schools which use agencies to administer their reading 
rograms indicate no knowledge of materials, tests, or personnel used by 
he agencies. 
6. There is considerable flexibility concerning the size of 
reading groups; numbers of periods per week; and the number of weeks 
per year that a group meets. 
7. In general, reading programs are of recent origin. Forty-
seven and five-tenths per cent of the 181 schools responding to this 
item indicated that established programs had been operating from between 
~wo to five years. 
8. It would appear that participating schools which have reading 
~rograms have an average of one full-time and one part-time reading 
~eacher with five or more years' experience. It would also appear that 
~eachers •rith degrees specializing in reading are not, a.s ;)'et common. 
9. Libraries and trained librarians are strongly emphasized. 
~his question received the most replies of any question. Ninety-two 
~d nine-tenths schools reported libraries; 71.9 per cent have trained 
!.librarians; and 52.6 per cent have a full-time librarian. 
10. An annual standardized reading test for all pupils was 
~enerally observed. Seventy-nine and five-tenths per cent of the 
participating schools have been giving standardized reading tests annually 
f:;o all pupils. 
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11. The criterion most widely used as a basis for selecting 
pupils for enrollment in reading classes was the standardized reading 
test. Teacher recommendation and parent request, in that order, rated 
next highest as items for selection, It would seem that personal 
judgment as well as objective tests is considered important. 
12, The most widely used reading test was the Diagnostic Reading 
Test, followed by the reading section of the Cooperative English Test 
and the Iowa Silent Reading Test. 
13. The most widely used group intelligence test was the Otis 
Quick Scoring Mental Ability Test. One hundred and five schools indicated 
that they used indiv-idual intelligence tests. 
14. The four types of material listed as most widely used in 
reading programs were: vocabulary workbooks, library books, teacher 
prepared or mimeographed materials, and reading accelerators. 
15. The use of mecharucal devices in reading programs is not 
emphasized, Over fifty per cent of the participating schools indicated 
~hat they used mechanical devices less than ten per cent of the time 
~evoted to a reading program. 
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Recommendations for Further Study 
The following recommendations are suggested as subjects for 
further study: 
1. A study of the quality of the reading programs covered by 
this study. 
2. A comparative study with a similar number of public secondary 
schools in the geographic area covered by this survey. 
). A comparative study of the reading programs offered by 
similar schools in another geographic area, as the West Coast area. 
4. A follow-up study of the results of this study. 
5. A detailed study to determine the advantages and disadvantages 
of reading programs conducted by agencies outside of the faculty of a 
school. 
6. A comparative study between schools offering a strong 
elementary reading program and those which only offer an organized 







Alpert, David J., A Survil S!! til! lJeve;J.!Ulment:iiJ igg Rem~~il ~iQ~DK 
fl:gg:mns ~ ~Wi! §ss.u~~arv ~QbQQJ.I 2;[ lfi~~IQblUi~:t:t§ • (Unpublished 
Master's thesis, Boston University, 1951. 
American Association of School Librarians, ~o"i~~ c~ ·". •-l Q tim 
ftsl~m~~it~ ~tart, Standards Committee, October 18, 1959, 
Hotel Roosevelt, New York. 
Barbe, Walter, "Reading Improvement Services in College and Universities, u 
School and Society (J,uly ?, 1951), 66:6. 
Best, John, Research in F4ucation, Prentice-Hall Company, Englewood Cliffs 
New Jersey, 1959. 
Bunting, James E., (Editor and Publisher), Privati ~DQ~~~~D! ~gbQS2llt 
A Directorv. Wallingford, Conn., 1959· 
Causey, Oscar s., A Reng;r;::t S2ll Qg;Lls;u~;~ ili&\;Ws: fJ:Qitimli ~ ii:~ !Ii:t~sm. 
i!illli:tirur QQJ.l&UU! BI~Qirur ft2U:iiJ;' Fourth Yearbook of the 
Southwest Conference on Reading. Texas Christian University Press, 
" 
Fort Worth, Texas. February, 1955· 
Center, Stella s., and Persons, Gladys L., l11g~n~ tilib ~gbggl ~tud1ai; 
to Read, D. Appleton-Century-Crofts Company, 1937. 
Conant, James B., Ib~ Amer~~IG ~ib ~ghQgl Todaz, McGraw Hill Book 
Company, 1959· 
Cousins, Nancy, ftS!&tiUUi !it' IU.iiil:Qa ill :tlll ft~ vii:~ • ~Ggondarv ~Sib2!iitl§ 
Q~ ia~t!t~ Mas§iQbYI~1:tl• (Unpublished Master's thesis, Boston 
University, 1958. 
~~gat~gnal Regg~§ Bull~:t~l. Numbers 43, 64 and 75, Educational 
Records Bureau, New York. 
Gray, William S., l§fi.\UUi Re1a;t~ llB: ;tg ili~1lli [i"~ i1.n Qli;r;:;r;:~culum. Plannin&;, 
TWenty-fourth Educational Conference Sponsored by the Educational 
Records Bureau and the American Council on Education, 1959· 
, liatur~ and ~ggJ2~ ~ i ~QJU:~g &!i&U.Di ;f;r;:Q~tilh Forty-seventh 
Yearbook for the Study of Education, Part II, University of Chicago 
Press, Chicago, 1948. 
, "A Summary of Reading Investigations," July 1956-June 30, 
1957, ~gurnal g' ~~gi~~gnal Bi§lit~b, (February, 1958). 
" 
Harris, Albert J., How to Increase Reading Ability, Longmans Green 
Company, New York, 1940. 
Karlin, Robert, Eyaluating Our Hethgds of Teaching Rearling, Report of 
the Twenty-first Conference Sponsored by the Educational Records 
Bureau and the American Council on Education, 1956. 
McCullough, Constance M., et al. Proble,ms in the Imnrovement of Reading, 
McGraw Hill Book Company, New York, 1946. 
Osgood, Esther (ed.), Ipdepepdept Sch9ols Bulletins, Independent Schools 
Education Board, Milton, Mass. 
Sargent, Porter, (tditor and Publisher), Priyate Schools. A Han4book. 
Boston, 1959. 
Sheldon, William D., Learning the Basic Skills in Present-Day Schools, 
Report of the TWenty-third Educational Conference Sponsored by 
the Educational Records Bureau and the American Council on 
Education, Washington, D. c., 1958. 
Simpson, Elizabeth A., Eyalurlj pg Our Methods of Teaching ReacH pg, 
A Report of the TWenty-first Educational Conference Sponsored by 
the Educational Records Bureau and the American Council on 
Education, 1956. 
"The South Calls for Research, 11 Phi Delta KaPPan, (October, 1956), XXVIII. 
Smith, Henry P., and Tate, Theodore R., "Improvement in Reading Rate and 
Comprehension of Subjects Trained with the Tachistoscope," 
Jowpal of Educational Psychology, (March, 1953), Volwne XLIV. 
Strang, Ruth, "Improvement of Rearling in College, 11 Er!glish Journal, 
(September, 1937), Volume XXVI. 
Thompson, Warren C., "A Book-Centered Course versus a Machine-Centered 
Course in Adult Rearling Improvement," Journal gf Educational 
Research, (February, 1956), XLIX. 
Traxler, Arthur E. , Proyision for Reading Instruction in Secowiary Schools 
and Colleges Holrljng Mftmhersbip in the Educational Records Bureau, 
Educational Records Bureau, New York, 1945. 
n--....,,...........,,..._. and Jungebult, Ann, Research in Reafiing During Another 
Four Xears, Swnmary and Bibliography, July 1, 1953 - December 31, 
1957. Educational Records Bulletin No. 75. Educational Records 
Bureau, New York, 1960. 
61 
Wedeen, Shirley, U., "Mechanical versus Non-Mechanical Reading Techniques 
for College Freshmen," School and Societv, (April 17, 19.54), LXXIX. 
Witty, Paul., and Brink, William G., "Remedial Practices in the 
Secondary School," Journal of Educational Psychology, (April, 1949), 
VolUJUe 40. 
oods, R. Keith, A Suryey of Readj ng Program§ in Wisconsin. Teclmiques 
aM Procedures in College apn Adult Reading Program§, Sixth 
Yearbook of the Southwest Reading Conference for Colleges and 
Universities, Texas Christian University Press, Fort Worth, Texas, 
1957· 
ooster, George F., "An Experimental Study of the Reading-Rate Controller, 







CHARLES RIVER CAMPUS • 332 BAY STATE ROAD • BOSTON IS, MASS.ACHUSElTS 
SCHOOL OP EDUCATION 
January, 1960 
Dear 
Under the direction of the Secondary Reading Department of the School of Education 
of Boston University, a survey is being conducted to discover the extent and scope 
of the reading programs in private secondary schools. The schools listed in Porter 
Sargent's Handbook of Private Schools and James E. Bunting's Private Independent 
Schools Directory were chosen. All schools listed in these directories which lie 
wi.thin the New England and ~iddle Atlantic States, and the District of Columbia 
are being asked to cooperate in this study. 
We have made the questionnaire as comprehensive as possible without being too long. 
We would appreciate it if the person in charge of the reading program in your 
school would answer those questions which pertain to your situation, It will take 
about fifteen minutes, All questionnaires will be confidential, and all material 
taken from them will be identified only by number, 
At the conclusion of the study all participants will receive a copy of the findings 
of the survey. The findings will also be reported at a future meeting of the 
New England Council of the International Reading Association. 
All of us in Education, and particularly in the teaching of reading, are aware of 
the urgent need for a wider understanding of the problems of readin& on the 
secondary level, It is the hope that this study will shed some light on the 
extent of the present programs, and serve as a criterion for those schools who 
wish to inaugurate or widen existing services, 
Sincerely yours, 
A 1J 1l / -;/')) ##' 
,/hak/ ~ /r tJ--t:zU 
Mabel S, Neall, Director 
6) 
Secondary Reading Clinic 
Eli= L. Livi:f.,.4_~~ 
Reading Consultant 
' 
NAME OF SCHOOL --------------------------
~Survey of the Reading Programs in Private, Secondary Schools of the New England and 
~iddle Atlantic States, and the District of Columbia, 
QUESTIONNAIRE 
Please check all items which apply to your school's program, 
1, Does your school have a Reading Program? Yes_ No_ 
2, If not, do you plan a program next year? Yes No 
3. Is your program 
a, remedial* 
b, developmentall ___ 
c. a combination of remedial and developmental ___ 
4, Is your program 
a, a part of the English course? ___ 
b, a separate reading course? ___ 
c. combined with some course other than English? ___ 
If so, the name of the course ---------
d. required? __ 
e, elective? 
f, given for credit? 
5, Ie the course 
a, taught by your faculty? ___ 
b. administered by an agency outside of your faculty? ___ 
c. administered by an individual outside of your faculty? ___ 
6. What is the number of periods per week that each reading group or individual 
meets? 
a. l d, 4 
b, 2 e, 5_ 
Co 3_ f. more than 5---
7. What is the length of each reading period? 
a, 20 minutes d, 50 minutes · 
b, 30 minutes ___ e, 60 minutes ---
Co 40 minutes f, more than 60 minutes 
8, For how many weeks per year does each group operate? (Check the nearest 
number,) 
a, less than 10 
b, 10 to 19 __ 
c. 20 to 29 ___ 
d. 30 or more 
* REMEDIAL AS USED HERE: students reading below grade level 




9. What is the approximate size of the group? 
a. 1 d. 11 to 19 _ 
b. 2 to 5 e. 20 to JO _ 
c. 6 to 10- f. over JO __ 
10. What ill the present enrollment of your school? 
a. boys_ 
b. girls __ 
c. total 




12. For how many years has your program been in operation? 
a. 1 
b. 2 to 5 
d. 11 to 19 
e. over 20 -
c. 6 to 10 _ 
1). How many teachers in your program are doing 
a. full time reading teaching? _ 
b. part time reading teaching? _ 
14. How many teachers in your progr8111 
a. are English teachers? 
b. are teachers with a degree majoring in reading? _ 
c. are teachers with special training in reading ? _ 
d. are teachers with: 1 year of experience teaching reading? _ 
2 years' experience teaching reading? _ 
5.or more years' experience teaching reading? ___ 
15. Does your school have a library? Yes_ No _ 
16. If so, is a trained librarian in charge? Yes_ No_ 
17. Does your librarian work in the library 
a. full time? 
b. part time?= 
c. teach in the Reading Progr8111? __ 
18. Does your school give a standardized reading test to every pupil each year? 
Yes No 
19. Please check all tiems, listed below, which you use as a criterion for 
selecting pupils for enrollment in the reading courses. 
a. Standardized Reading Tests _ 
b. Standardized Spelling Tests _ 
c. 'Group Intelligence Tests 
d. Individual Intelligence Tests __ 
e. Teacher recommendations 
f. Amount of retardation 
g. Pupil request _ 
h. Parent request _ 




Please check any of the tests, listed below, which you use as a criterion 
for selecting pupils for enrollment in the reading courses. 
a. Otis Quick Scoring Mental Ability Test ___ 
b. California Test of Mental Ability ___ 
c. Stanford-Binet Scale 
66 
d. Wechsler Scales 
e. the name of any other intelligence test used------------
f. Iowa Silent Reading Test ___ 
g. Nelson-Denny Reading Test ___ 
h. California R8ading Test __ 
i. Diagnostic Reading Test __ 
j. s. R. A. Reading Record _ 
k. Gates Reading Survey __ 
1. Co-operative English Tests (Reading Section) 
m. Traxler High School Reading Tests ___ 
n. any other reading test used --------------------
21. Please check any of these materials which you use in your Reading Program. 
a. Vocabulary workbooks ___ 
b. Phonics workbooks 
c. Spelling workbooks= 
d. Teacher-prepared mimeographed or duplicated material ___ 
e. s. R. A. Reading Laboratory 
f. Reading For Understanding LabOratory ___ 
g. Paperback pocket-sized books ___ 
h. Library books ___ 
i. Record player ___ 
j. Tape recorder __ 
k. Tachistoscope ___ 
1. Filmstrips ___ 
m. Reading Accelerators _ 
22. Please list any material which you use to assist you in your Reading Program. 
Workbooks (specify by name ) 
Books other than workbooks·------------------------
2J. What percentage of the 
a. none 
b. 10~ .:::: 
work of your program is concerned with the 
c. 20~ e. 
d. JO%= f. 
use of machines? 
.50~ 
more-rhan .50~ ___ 
' 
Apperrlix C 
The following schools cooperated in this survey: 
Abbot Academy, Andover, Massachusetts 
Abington Friends• School, Jenkintown, Pennsylvania 
The Albany Academy, Albany, New York 
Assumption Preparatory School, Worcester, Massachusetts 
Avon Old Farms, Avon, Connecticut 
The Baldwin School, Bryn Mawr, Pennsylvania 
The BarloW-, School, Amenia, New York 
The Barnard School, New York City, New York 
Beaver Country Day School, Chestnut Hill, Massachusetts 
The Bergen School, Jersey City, New Jersey 
The Berkeley Institute, Brooklyn, New York 
Berkshire School, Sheffield, Massachusetts 
Berwick Academy, South Berwick, Maine 
Birch Wathen School, New York City, New York 
Blair Academy, Blairstown, New Jersey 
The Brearly School, New York City, New York 
Bordentown Military Academy, Bordentown, New Jersey 
Bridgton Academy, North Bridgton, Maine 
Brewster Academy, Wolfeboro, New Hampshire 
Brooklyn Friends School, Brooklyn, New York 
Brooks School, North Andover, Massachusetts 
Moses Brown School, Providence, Rhode Island 
The Bryn Mawr School, Baltimore, Maryland 
Brunswick School, Greenwich, Connecticut 
The Buffalo Seminary, Buffalo, New York 
The Bullis School, Silver Springs, Maryland 
Mary Burnham School, Northampton, Massachusetts 
The Buxton School, Williamstown, Massachusetts 
The Calhoun School, New York City, New York 
Canterbury School, Milford, Connecticut 
Cardinal Farley Military Academy, Rhinecliff, New York 
Carson Long Institute, New Bloomfield, Pennsyln.nia 
Carteret School, West Or~nge, New Jersey 
The Cathedral School of Saint Mary, Garden City, Long Island, New York 
The Chaffee School, Windsor, Connecticut 
Chapel Hill School, Waltham, Massachusetts 
The Chapin School, New York City, New York 
Charlotte Hall School, Charlotte Hall, Maryland 
Cheshire Academy, Cheshire, Connecticut 
The Choate School, Wallingford, Connecticut 
Columbia Grammar School, New York City, New York 
Columbia School of Rochester, Rochester, New York 
Concord Academy, Concord, Massachusetts 
The Convent of the Sacred Heart, New York City, New York 
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CornwalJ. Academy, Great Barrington, Massachusetts 
Cranwell Preparatory School, Lennox, Massachusetts 
Cushing Academy, Ashburnham, Massachusetts 
Dana HalJ. School, Wellesley, Massachusetts 
The Daycroft School, Stamford, Connecticut 
Deerfield Academy, Deerfield, Massachusetts 
Delbarton School, Morristown, New Jersey 
De Veaux School, Niagara FalJ.s, New York 
The Dwight School, Englewood, New Jersey 
The Dublin School, Dublin, New Hampshire 
The Episcopal Academy, Philadelphia, Pennsylvania 
Miss Fine's School, Princeton, New Jersey 
Fordham Preparatory School, New York City, New York 
The Holderness School, Plymouth, New Hampshire 
Holton-Arms School, Washington, D. c. 
The Hoosac School, Hoosick Falls, New York 
Hopkins Grammar School, New Haven, Connecticut 
Horace Mann School, New York City, New York 
The Hotchkiss School, Lakeville, Connecticut 
House-In-The-Pines, Norton, Massachusetts 
The Hun School, Princeton, New Jersey 
Huntington School For Boys, Boston, Massachusetts 
Kent School, Kent, Connecticut 
Kimball Union, Meriden, New Hampshire 
The Kimberley School, Montclair, New Jersey 
The King School, Stamford, Connecticuy 
The Kingswood School, West Hartford, Connecticut 
The Knox School, St. James, Long Island, New York 
Lakemont Academy, Norman Colvin, Lakemont-On-Seneca, New York 
Lake Grave School, Lake Grave, Long Island, New York 
The Lancaster Country Day School, Lancaster, Pennsylvania 
The Lankenau School, Germantown, Pennsylvania 
The Lawrenceville School, Lawrenceville, New Jersey 
Kathleen Laycock Country Day School, Westport, Connecticut 
Leavitt Institute, Turner Center, Maine 
The loomis School, Windsor, Connecticut 
Low-Heywood School, Stamford, Connecticut 
The Mederia School, Greenway, Virginia 
Maine Central Institute, Pittsfield, Maine 
Manhattan College High School, New York City, New York 
The Manlius School, Manlius, New York 
The Manter HalJ. School, Cambridge, Massachusetts 
Marianapolis Preparatory School, Thompson, Connecticut 
The ll'ranklin School, New York City, New York 
Fl·iends Academy, Locust ValJ.ey, Long Island, New York 
Friends Central School, Philadelphia, J!ennsylvania 
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Friends School, Baltimore, Maryland 
The Friends Select School, Philadelp~a, Pennsylvania 
fbe Garden School, Jackson Heights, Long Island, New York 
Garrison Forest, Garrison, Maryland 
Germantown Friends School, Philadelphia, Pennsylvania 
The Gateway School, New Haven, Connecticut 
Georgetown Visitation Convent, Washington, D. c. 
Germantown Academy, Philadelphia, Pennsylvania 
The Gill School, Bernardsville, New Jersey 
The Gilman School, Baltimore, Maryland 
Gould Academy, Bethel, Maine 
Governor Dummer Academy, South Byfield, Massachusetts 
The Gow School, South Wales, New York 
Greenwich Academy, Greenwich, Connectiout 
Groton School, Groton, Massachusetts 
The Gwmery School, Washington, Connecticut 
Hackley School, Tarrytown, New York 
Miss Hall's School, Pittsfield, Massachusetts 
Ham1en Hall Country Day School, New Haven, Connectiout 
Hannah More Academy, Reistertown, Maryland 
The Harley School, Rochester, New York 
Hatch Preparatory School, Newport, Rhode Island 
The Haverford School, Haverford, Pennsylvania 
Hebron Academy, Hebron, Maine 
Higgins Classical Institute, Charleston, Maine 
High Mowing School, Wilton, New Hampshire 
The Hill School, Pottstown, Pennsylvania 
Marvelwood School, Cornwall Plains, Connecticut 
Marycliff Academy, Winchester, Massachusetts 
MarylllOUilt Secondary School, Tarrytown, New York 
The Masters School, Dobbs Ferry, New York 
McBurney School, New York City, New York 
McDonough School, McDonough, Maryland 
The Meeting School, West Rindge, New Hampshire 
Mercersburg Academy, Mercersburg, Pennsylvania 
Middlesex School, Concord, Massachusetts 
Millbrook School, Millbrook, New York 
Milton Academy, (Boys Division), Milton, Massachusetts 
Milton Academy, (Girls Division), Milton, Massachusetts 
Monson Academy, Monsnn, Massachusetts 
Montclair Academy, Montclair, New Jersey 
Moravian Seminary For Girls, Bethlehem, Pennsylvania 
Morristown School, Morristown, New Jersey 
Mount St. Aloysis Junior College and High School, Cresson, Pennsylvania 
Mount Hermon, Mount Hermon, Massachusetts 
Mount St. Agnes For Girls, Mt. Washington, Maryland 
National Cathedral School, Washington, D. c. 
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The New Hampton School, New Hampton, New Hampshire 
New York Military Academy, Cornwall-on-the-Hudson, New York 
The Nichols School, Buffalo, New York 
The Nightingale-Bamford School, New York City, New York 
Noble and Greenough Sehool, Dedham, Massachusetts 
Northfield Sc~ool For Girls, East Northfield, Massachusetts 
Northwood School, Lake Placid, New York 
Notre Dame of Maryland Preparatory School, Baltimore, Maryland 
The Northamptom School For Girls, Northampton, Massachusetts 
Oakland Academy, Oakland, New Jersey 
Oxford School, Hartford, Connecticut 
Packer Collegiate Institute, Brooklyn, New York 
Park School of Buffalo, Buffalo, New York 
Pebble Hill School, De1o1itt,, New York 
The Peddie School, Hightstown, New Jersey 
Peekskill Military Academy, Peekskill, New York 
The Pennington School, Pennington, New Jersey 
Perkomen School, Pennsburg, Pennsylvania 
The Phelps School, Malvern, Pennsylvania 
Phillips Academy, Andover, Massachusetts 
Phillips Academy, Exeter, New Hampshire 
The Pingry School, Elizabeth, New Jersey 
Polytechnic Preparatory Country Day School, Brooklyn, New York 
Pomfert School, Pomfert, Connecticut 
Miss Porter's School, Farmington, Connecticut 
Proctor Academy, Andover, New Hampshire 
Prospect Hill School, New Haven, Connecticut 
Providence Country Day School, Providence, Rhode Island 
The Putney School, Putney, Vermont 
Samuel Ready School, Baltimore, Maryland 
Riverdale School for Girls, Riverdale-on-Hudson, New York 
The Rivers Country Day School, Chestnut Hill, Massachusetts 
Roland Park Country School, Roland Park, Maryland 
The Roosevelt School, Stamford, Connecticut 
Roxbury Latin School, West Roxbui7, Massachusetts 
Rutgers Preparatory School, New Brunswick, New Jersey 
R;ye Country Day School, Rye, New York 
St. Agnes School, Albany, New York 
St. Agnes School, Arlington Heights, Massachusetts 
St. Andrews School, Middletown, Delaware 
St. Elizabeth's Academy, Convent Station, New Jersey 
St. Francis College High School, Biddeford, Maine 
St. George's School, Newport, Rhode Island 
St. Hilda's and St. Hugh's, New York City, New York 
St. James' School, St. James, Maryland 
St. John the Baptist School, Mendham, New Jersey 
St. Johnsbury Academy, St. Johnsbury, Vermont 
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St. John's Preparatory School, Danvers, Massachusetts 
St. Luke's School, New Canaan, Connecticut 
St. Margaret 1 s School, Waterbury, Connecticut 
Saint-Mary's-In-The Mountains, Littleton, New Hampshire 
St. Mary's Hall, Burlington, New Jersey 
St. Paul's School, Concord, New Hampshire 
St. Paul's School, Garden City, Long Island 
St. Sebastian's Country Day School, Newton, Massachusetts 
St. Xavier Academy, Latrobe, Pennsylvania 
Salisbury School, Salisbury, Connecticut 
Scarborough School, Scarborough-on-Hudson, New York 
Seton Hall Preparatory School, South Orange, New Jersey 
Severn School, Severna Park, Maryland 
Shady Side Academy, Pittsburg, Pennsylvania 
The Shipley School, Bryn Mawr, Pennsylvania 
Sidwell Friends School, Washington, D. C. 
The Spence School, New York City, New York 
South Kent School, South Kent, Connecticut 
Sterling School, Craftsbury Common, Vermont 
Stevens Academy, Hoboken, New Jersey 
Suffield Academy, Suffield, Connecticut 
Stonleigh-Prospect School, Greenfield, Massachusetts 
The Storm King School, Cornwall-on-Hudson, New York 
The Taft School, Watertown, Connecticut 
The Tatnall School, Wilmington, Delaware 
Thayer Academy, South Braintree, Massachusetts 
The Tilton School, Tilton, New Hampshire 
Tower Hill School, Wilmington, Delaware 
Trinity School, New York City, New York 
Trinity-Pawling School, Pawling, New York 
Valley Forge Military Academy, Wayne, Pennsylvania 
Vermont Academy, Saxons River; Vermont. 
The Ethel Walker School, Simsbury, Connecticut 
Walnut Hill School, NaUck, Hassachusetts 
Watkinson School, Hartford, Connecticut 
The Waynflete School, Portland, Maine 
Westover School, Westtown, Pennsylvania 
West Nottingham Academy, Colora, Maryland 
Mary C. Wheeler School, Providence, ?Rhode Island 
Wilbraham Academy, Wilbraham, Massachusetts 
Emma Willard School, Troy, New York 
The Winsor School, Danbury, Connecticut 
Worcester Academy, Worcester, Massachusetts 
Woodward School For Boys, Washington, D. c. 
The Wooster School, Danbury, Connecticut 
Wyoming Seminary, Kingston, Pennsylvania 
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Apperrlix D 
BIN.IOORAfHY OF THE M4TERIAI§ USED IN THE RiiJApiNG PROGRAM§ OF THE 
SCHQQIS P4RTICIPATING IN THIS suRVEY 
Reading 
Baker, William, Reading Skills:., Prentice-Hall Company, Englewood Cliffs, 
New Jersey, 1953. 
Brown, James, :Efficient Read,ing, D. c. Heath Company, Boston, 1952. 
Center, Stella and Gladys Persons, Experienses in Bead.ing.and Thipking, 
The Macmillan Company, New York, 1940. 
Cosper, Russell and E. Glenn Griffin, Toward Bgtter Read,ing Skills, 
Appleton-Century-Crofts, New York, 1953. 
Emery, Clark et al. Practice in Bearli pg !!l1d Writing, Houghton Mifflin 
Company, Boston, 1942. 
Gaines~g, J, c. and s. I, Spector, Bgtter Read,ing, Globe Book 
Company, New York, 1952. 
Gates, A. E. and c. C. Peardon, Practice Exercises in Readjpg, Bureau 
of Publications, Teachers College, Columbia University, 19JO, 
Gilbert, Doris, Power and Speesi in Reading, Prentice-Hall Company, 
Englewood Cliffs, New Jersey, 2956. 
Globe Ad?.l)ted Reading Series, Various Authors, Globe Publishing Company, 
New York. 
Glock, Marvin D., The Improyen;ent of College Read,ing, Houghton Mifflin 
Company, Boston, 19.54. 
Guiler, W. S. and J. N. Coleman, Getting tbe Meaning, J. B. Lippincott, 
Philadelphia, 1945. 
Guiler, W. S. and J, N. Coleman, Reeding for Meaning, J, B. Lippincott, 
Philadelphia, 1945. 
Hovious, Carol, flying the Printways, D. C. Heath Company, New York, 
1938. 
Following Printed Trails, D. C. Heath Company, New ---==~~~=::-'' York, 19)8. 
--~==----• New Trajls in Reading, D. c. Heath Company, New York, 
1942. 
--~----~:· and Elga M. Shearer, Wings for Beading, D. c. Heath 
Company, 1942. 
Johnson, Eleanor M. et al., Diagnostic Reading Workbook ?Series, 
Charles E. Merrill Company, Columbus, Ohio. 
--~---~~:· Modern Reading Skilltexts, Charles E. Merrill 
Company, Columbus, Ohio, 1947. 
--~----~:• Basic Sgience Education Series, Charles E. Merrill 
Company, 1947. 
Judson, Horace, the Iechniques of Reading, Harcourt Brace Company, 




Kelley, V, H. and H,_ A. Green, ~~~t R~ig~ng and ~~~~ Hi~~~~. 
World Book CQmpany, Yonkers-on-Hudson, New York, 1947. 
Knight, Pearle E. end Arthur E. Traxler, Deyelop Your Reading, 
D. C, Heath Company, Boston, 1941. 
• 
and Arthur E • Traxler, Ria&! i11d ~Q!!mtli!b§~, 
DZ c. Heath Company, Boston, 1949. 
Landmark Series, various authors, Random House, New York, _ 
Leavell, Ullin, 
1951. 
and M. Bailey, Masterv of Reading, American Book _l'lompany, 
Lewis, Norman, lisa£ :kg ~iQ ~;U!i;;t and liaiit§[t Thomas Y. Crowell, 
New York, 1958. 
McCallister, M., Purn~§~~l B~&~~~~ in Col1ege, Appleton-Century-Crofts 
Company, New York, 1942. 
McCall, W, A. and Lelah Mae Crabbs, Stand,az:d Test LeSsons in Readipg, 
Bureau of Publications, Teachers College, Columbia University, 1926. 
Monroe, M. and w. Gray, and Gwen Horsman, ~iiii~S' Ri!gs!~i ~ls~lliii J.ts!t 
. High Schpol Use, Scott Foresman and Company, Chicago, 1958. 
, and W, Gray and Gwen Horsman, Basic Reading Skills for 
Junior High Schogl Use, Scott Foresman and CompaQY, Chicago, 1958. 
Murphy, George, et al., 1et1s Read Series, Henry Holt and Company, 
New York, 1952. 
Neal, Elma A, and Inez Foster, ~;ty5i;z Exe;t~;i.§Si~ 49..1: ~~VilQJ2;i;!li ~wJ~g 
~~~-JJ i I Laidlaw Brothers, Chicago, 1953· 
" 
Perry, William G., Jr. and Whitlock, ~~l~~~~gn§ 'ot Imnto!ini ~~~~ 
Spee4, Harvard University Press, Cambridge, 1949. 
Reader's Digest, EIBQ~t'iii ~~~~i~ ~~~ll Builders, Reader's Digest 
Educational Service, Pleasantville, New York. 
Salisbury, Rachel, Better Work Habits, Scott Foresman and Company, 
Chicago, 1932. 
Shaw, Phillip, B., E;C'i~t;l.D R~~~lli ~~~ ~a.:WDi• Thomas Y. Crowell, 
New York, 1955· 
Smith, Nila B., Be a Better Reider Series, Prentice~Hall Company, 
Englewood Cliffs, New Jersey, 1958. 
Spache, George D. and Paul Berg, Ill~ .kl: ~~ Effi";i;@l!t E~i&!~a:. The Macmillan Company, New York, 1955· 
Science Research Associates, How :t~ ~:t~~. Chicago. 
Simpson, Elizabeth A. , S.R.A. ~:t;k~ ~a&i~Di ;agQ}s~, Chicago, 1950. 
Strang, Ruth, ~tudv-Tvo~ ~ad~Di Exet~~§~~. Bureau of Publications, 
Teachers College, Columbia University, 1951. 
and Ralph Roberts, Teen-Age Ta1es. D. C. Heath Company, 
Boston, 1950. 
Stroud, J, B. and R. B. Ammons, Improving Reading Abilitv, Appleton-
Century-Crofts, New York, 1949. 
Stone, Clarence R. and c. C. Grover, Practice Readers, Webster Company, 
st. Louis, Missouri, 1947. 
Triggs, Fra.nees 0., Iptpfove Your Reading, University of Minnesota Press, 
Minneapolis, 1942. 
("\ 
Weber, c. o., Read,ing and Vocabulary Deye],opment, Prentice Hall Company, 
Englewood Cliffs, New Jersey, 1951. 
Wilking, s. V., and R. G. Webster, A College Developmental Manual, 
Houghton Mifflin Company, Boston, 1943. 
Witty, Paul, !low to Become a Better Read,er, Science Research Associates, 
Chicago, 1953. 
----~~----· Hgw to Improye Ygur Reading, Science Research Associates, 
Chicago, 1958. 
Wood, E. N. and M. W. Barrows, Read,ing Skill, Henry Holt Company, 
New York, 1958. 
Wrenn, c. Gilbert and R. P. Larsen, Studying Efi'ectiyely, Stanford 
University Press, Stanford, California, 1955. 
Wright, E. L., Read,ing for Comprehension, Essex Publishing Company, 
Hapeville, 1950. 
Vocabulary 
Aiken, Florence, Word Hastery, Houghton Mifflin Company, Boston, 1913. 
Gilmartin, John, Quiz on Words, American Book Company, New York, 1942. 
Hardwick, H. c., Words Are Important. Hammond Company, New York, 1951. 
Kottymeyer, L., Eye and Ear Fun• Webster Publishing Company, St. Louis, 
Mo., 1951. 
Lewis, Norman, Word Pgwer Made Easy, Doubleday and Company, New York, 
1949. 
---::--:-"":"-'' and Wilfred Funk, Thirty Days to a More Powerful 
Vocabulary, Pocket Books, Inc., New York, 1957. 
Kanter Hall, Junior English Review Exgrcises, Senior English Review 
Exercises, College Entrance Rerlews, Vocabulary Builder 1 s Series, 
Educator's Publishing Service, Cambridge, 1951. 
Miller, Ward S., Word Wea1th Junior, Henry Hoi.t and Company, 1950. 
;:;::::==~""'~""~~· Word Wea1th, Henry Holt and Company, New York, 1948. 
!!J!rwood, J. E., Concerning Words, Prentice Hall Company, Englewood 
Cliffs, New Jersey, 1946. 
Patton, David, Comzpgn Wgrds, Charles C. Merrill Company, Columbus, Mo., 
1958. 
Roberts, Clyde, Wgrd Attack, Haroaatt Brace Company, New York, 1956. 
Phlllips-Apdoyer Wgpi List, Phillips Acade~ Press, Andover, 
*Vis-Ed vocabulary Cgrds, Visual Education Association, Inc., 230 W. 
Fifth Avenue, Dayton 2, Ohio. 
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Spelljng 
*Beeby, Techniques of Sp§lling 
*Childs, Sally, Spelling Curriculwn,Privately Printed 
Dolch, E. W., Two Thousand Commonest Words for Spelling, Garrard Press, 
Champaign, Ill. 
Lester, John, Spelling Review, Lester Company, Pottstown, Pennsylvania, 
1926. 
Russell, Karlene, Murphy, Helen and Donald Durrell, Deyeloping Spelling 
Pgwer, World Book Company, Yonkers-on-Hudson, New York, 1957. 
Phillips-Exeter, Systgmatic Spelling, Phillips Academy Press, Exeter, 
New Hampshire, 
Plunkett, Mildred, Spelling Workbook tor Corregtiye Drill, Educator's 
Publishing Service, Cambridge, 1949. 
----~~~~~-· Spelljng Workbook Empbaeizing Rules, Educator 1s 
Publishing Service, Cambridge, 1955. 
*The starred items are incomplete, They are given as written-in 
information by the respondents, The writer was unable to complete the 
items because the authors were not listed in Textbooks in Print. 1954-59, 
: .. the Boston University Secondary Reading Department Skj]] Bnjld,ing 
Mptefia1s Bibliggraphy, or the Boston University High School and College 
Reading Center List entitled, Textbggks Usefu], in Teaching Read,ing• 
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APPendix E 






Cosper arid Griffin 





Guiler & Coleman 







Knight & Traxler 
Knight & Traxler 
Laidlaw Brothers 
Landmark 




Monroe et al. 
Monroe et al. 








Reading Skills 5 
Efficientl Reading 1 0 
Experiences in Reading and ?Thinking 6 
Practices in Reading and Thinking 6 
Toward Better Reading Skill 2 
Practice in Reading and Writing 1 
Better Reading 2 
Practice Exercises in Reading 4 
Power and Speed in Reading 2 
Globe Adapted Reading Series 2 
Globe Better Reading Series 2 
Improvement of College Reading 12 
Getting the Meaning Series 6 
Reading for Meaning Series 15 
Reading Series (sevel!al titles) 4 
Diagnostic Reading Books 1 
Skilltexts 1 
Basic Science Education Series 12 
.-,_.echniques of Reading 12 
Better Reading and Study Habits 1 
Develop Your Reading 3 
Read and Comprehend 3 
Developing Reading Skills 2 
Landmark Series (various authors) 4 
Mastery of Reading 2 
How to Read Better and Faster 2 
Purposeful Reading in College 2 
Standard Test Lessons in Reading 16 
Basic Reading Skills, Junior High 4 
Basic Reading Skills, Senior High 12 
Let 1s Read Series 4 
Selections for Improving Speed 
and Comprehension 4 
Reader's Digest Skill Builders 12 
The Reading Laboratory, 10 Exercises 1 
The Reading Laboratory, Cut Your 
Reading Time in Half 1 
Better Work Habits 8 
Effective Reading and Study 2 











Stroud & Ammons 






Wood and Barrows 












Manter Hall (Ogel) 






Be a Better Reader Series 
Improve Reading 
Better Reading, Books 1, 2 and 3 
How to Study 
Reading Laboratory (Secondary Level) 
Study Type Reading Exercises 
(High School) 
Teen Age Tales 
Improving Reading Ability 
Practice Readers 
Improve Your Reading 
Reading and Vocabulary Development 
A College Developmental Manual 
How tp Become a Better Reader 
How to Improve Your Reading 
Reading Skills 
Study Effectively 
Reading for Comprehension 
To Be a Better Reader 
Vocabulary 
Word Mastery 
Quiz in Words 
Words Are Important; 
English Vocabulary Builder 
Eye and Ear Fun 
Words of Power 
Thirty Days to Better Word Power 
Junior English Review Exercises 
Senior English Review Exercises 
College Entrance Reviews 
Vocabulary Builders Series 
Word Wealth 
Word Wealth Junior 
Concerning Words 
Common Words 
Phillips-Andover Word List 
Word Attack 













































Techniques of Spelling 1 
Spelling Curriculum 2 
TWo Thousand Commonest Words 
for Spelling 1 
Spelling Review 2 
Developing Spelling Power 1 
Phillips-Exeter Systematic Spelling 1 
Spelling Workbook for Corrective Drill 2 
Spelling Workbook Emphasizing Rules 10 
Other Materials 
Texts for Professional Use: 
Gillingham-Stillman Remedial Training for Children with 
Specific Disability in Spelling, 
Reading and Writing 6 
Spaulding The Writing Road to Reading 1 
Magazines Containing Specific Reading and Vocabulary 
Exercises: 
Atlantic Monthly (1951-1954) 
Reader's Digest, Student Edition 
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